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To uyabnua autd TTPOCYEPETAI O WETATITUXIOKOUG Kal OIBOKTOPIKOUG QOITNTEG TTOU €XOUV 1I0XUPO
UTTOROBPO YVWOEWY OTO XWPO Twv padnoiokwyv duckoAiwv. Ta Béuarta pe Ta OTToia evaoyOoAcsiTal
mepIAauBAavouv: avaokOTnon Tng ouyxpovng €épeuvag kal BIBAIoypagiag oTnv TTEPIOX TWV
paBnaoiokwyv OUCKOAMIWV O€ Oxéon MPE TIG OUYXPOVEG TIPAKTIKEG OTO XWPEO' aAVAOKOTINGN Twv
WUXOAOYIKWYV S1adIKATIWY TTOU OXETICOVTAI PIE TNV AVATITUEN TNG AVAYVWOTIKAG IKAVOTNTAG: MEAETN TNG
ouvaPEIag METAEU TWV YAWOGTIKWY, VONTIKWY, KAl GVOYVWOTIKWY JEEIOTATWY 0€ apXApIoug Kal IKavoug
AVAYVWOTEG: HEAETN TWV BACIKWY BIOAOYIKWV KOl YUXOAOYIKWY QITILV TWV AVAYVWOTIKWY SUOKOAIWV*
TTPOXWPENUEVN €PEUVA TWV BEWPNTIKA KAl EPEUVNTIKA EUTTEPIOTATWHEVWY BIAYVWOTIKWY UEBOdWY,
KOBWG Kal OTOMIKWY 1 OMAdIKWV TTOPEUPRACEWY VIO UTTOKEIUEVA WIKPWY NAIKIWV UE PABNCIAKES
OUOKOAIEG (UE éupaan oTn dIAyvwan Kal AVTIJETWITION CUYKEKPIUEVWV TTEPITITWOEWV).

O1 goitntég, e€mopévwg, pabaivouv (a) va katavooUlv TIG €I0IKEG avayvwoTIKEG DUOKOAIEG Kal va
avTIAapBdavovTal TIG EMITTTWAOEIG TOUG aTNV gupUlTePn avamTtugn kai diadikacia udbnong ata TPWTA
¥xpovia TG {wng Tou TTaidioy, (B) va XpNoIUOTTOI0UV GUYKEKPIMEVEG UTTATAPIES YIa agloAdynon, (y) va
gPUNVEUOUV Ta OedOPEVA WUXOMWETPIKWY METPACEWY Kal va avatrTiooouv TTapeUPaTikd@ aTouiKd
Tpoypduuata, (8) va e@apudlouv TTpoypdupata  TTAPEUBOCNG OE OUYKEKPIMEVOUG  XWPOUG
MaBNoIOKWY BUCKOAIWV Kal VO GUCOTAVOUV TTPAKTIKEG AUCEIG, KAl (€) va OTTOKTOUV OEgIOTNTEG Kal
YVWOEIG YIQ TN CUYYPAQPr] ETTAYYEAUATIKWY WUXOUETPIKWY AVOPOPWV.
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Evéornta | ERSoudada Huepopunvia O¢guaTtikin EvoTnra EmiAoyn

1 1 2 2emrTeuPBpiou AvayvwaoTIKr avaTTuén

2 2-3 9 ZemrtepBpiou DwvoAoyikég

& 16 ZemrrepBpiou avaTTapacTaoEIS Kal

avayvwaon

3 4 23 ZemrTeuPBpiou MNvwoTikA avdamTuén kai
avayvwaon

4 5 30 ZemrTepuBpiou priyopn ovouaaia
€PEBICPWIV Kal
avayvwoTIKR avaTtugn

5 6-7 7 & 14 OkTtwppiou AvayvwoTIKEG
OUOKOAieG: AiIdyvwon

6 8 21 OkTWpRpiou YT1roopddeg TTaIdiwy pe
TpoBARUaTa
avayvwong

7 9,10 4 ka1 11 NoepBpiou Mapoucioon epyaciwv

8 11 18 NoepBpiou AVATITUEN ATOUIKWV
TTApEPPATIKWV
TTPOYPAPPATWYV

9 12-13 25 NogpuBpiou AvaAuon Kai JEAETN
TIEPITITWOEWY Kal
TEXVIKEG OUYYPAPNG
avapopwyv
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Octpariki Evornta 1
AvayvwoTIKA avdamrTugn

FAwOaIKn avatTugn, PWVOAOYIKEG Kal YVWOTIKEG OeEIOTNTEG. OAAG Ta epwTrpaTa TTOU ¢nToUV AueEon
amavinon: MNwg ol dIdQopeg CUPPATIKEG £VVOIEG TWV CUUROAWY, TWV YPARMATWY, TWV AXWY, TwV
OUPTTAEYUATWY i CUAOBWY Kal Twv A€gewv, avamTiooovTal oTo TTaidi OTa TTPWTA XPOvIa Tng
OXOAIKNG Tou CwNG Kal TTWG QUTEG OXeETICovTal he Tnv TTpdoBacn o€ éva vontikd AeCiko; Marti yia
KAtola Taidid n avamTuén autwv Twv €vvolwv, n Katavonon Tng SopAg TNG YAWOOOG Kal n
emakoAouBn xpAon Tng emTuyxavovTal eUKOAa péow Tng OISAoKaAiag Kal TG EUTTEIPIAG, evw Yia
Kamola dAAa n yAwoolkr avdamTuén, n avayvwon Kal o ypaTrtdég Adyog atroteAouv oTabuoug
amroyonTeuong; MNwg prropouue va diayvWwooupEe ATTd VWPIG TIG TTEPITITWOEIG TWV TTAISIWV EKEIVWYV TTOU
atrokAivouv atré 1o géco 6po, Ye Baan TavTa Ta SIaBECINA YVWOTIKA avayvwoTIKA JOVTEAQ WOTE va
MTTOPOUNE Va TTPoROUNE o€ 6TO TO dUVATO YPNyopPOTEPN Kal TTIO ETTITUXT TTapEéUBaan);
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Octpariki Evornra 2
DPwvoAoylikég avaTTapaoTACTEIG KAl avayvwon

[MoAAG Bla@opeTikG povTéAa Kkal Bewpieg €xouv TTPoTaBEl pPEXPI CAMEPA yIO TNV AVOYVWOTIKN
avaTTTUén, Ws atmoTéAeaua SIAPOPWYV EPEUVNTIKWYV EPYATIWY, TWV OTTOIWV KOIVO i0WG XaPaKTNPIOTIKO
atmoTeAei TO yeyovog OTI TTapouciddouv pia oeipd amd oTtddia 1 @daceig amd Ta oTroia Trepva
atmapaitnTa 10 TaIdi, WoTe va avamTuxPei o€ Ikavé avayvwoTtn (1.X., Chall, 1996; Das, Parrila, &
Papadopoulos, 2000; Ehri, 1995; Frith, 1986; Goswami & Bryant, 1990; Perfetti, 2001, 2007;
Snowling, 2000; Ziegler & Goswami, 2005). XapakTnpioTIKO €ival, €Tmiong, TO yeyovog OT Ta
TEPICOOTEPA ATTO TA HOVTEAQ AQUTA TTPOCTTIABOUV VO ATTAVTIIOOUV WG ETTi TO TTAEIOTOV GTO £PWTNUA TNG
OUMBOANG TWV QWVOAOYIKWY OECIOTATWY KATA TNV AVATITUEN TWV QVAYVWOTIKWY IKAVOTHTWY TOu
TaidioU. AuTr n avalATnon CUVETTAYETAI TN PEAETN TwV OECIOTATWY TTOU €UTTAEKOVTAI IBIAITEPA OTNV
ATTOKWOIKOTTOINGN YEPOVWHEVWY AECewv, TTapa Aé€ewv TTOU BpiokovTal péoa o€ TTPOTACN. £’ AUTEG
aKPIBWG TIG OEEIBTNTES KAl OXETEIG YiveTal AOyog OTO TTAQICIO TNG BEPATIKAG QUTAG EVOTNTAG.
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Octpariki Evornta 3
MvwoTIKA avdTrTugn Kai avayvwaon

MovTéAa avayvwoTIKAG avamTugng Twv otroiwv n BewpnTikA Bdon oTnpifeTal aTTOKAEIOTIKA OTIG
Oe€10TNTEG €TTECEPYATIOG TWV TTANPOPOPIWY EXOUV TTONU TTEPIOCCOTEPEG WUXOAOYIKEG KOl OUVAUQ
EPAPPOCUEVEG EPUNVEIEG VO TTPOOPEPOUV OE OXEon ME TIG BeCIOTNTEG TTOU XpeladeTal To TTadi va
avatTuéel, yia va TpoaxBei oe kavo avayvwoTtn. H omoudaidtnta Twv EPEUVNTIKWV Kal
EPAPPOOUEVWY  QUTWV  TTPOCEYYIoEWV  yiveTal 1I01aiTepa  eu@avig, OTav  avoAoyioTOUUE, yia
Tapadelyua, TooEg PopEG N didaoKaAia TTou oToxeUel 0T YPAYopn avayvwpion AéEewv PTTopEi va
atmotuyxdvel €mmeidr) 1o Taidi Sev €xel AvaTTTUEEl TIG TTAPAITNTEG OEEIOTNTEG, WOTE VA WTTOPEI va
AVTOTTOKPIBET OTIG ATTAITACEIS TWV OXETIKWV HE Tnv avdayvwon OpactnpioTATwy. Emopévwg, n
avAayvwaorn JTTopei va edpaiwbei évo OTav oUYKEKPIPEVEG OECIOTNTEG £XOUV avaTTTUXBEi. TNV evoTnTa
auThA diveTal €u@acn oTn YVWOTIKA avaTiTugn TTou atraiteital TTpiv aAAd Kai KaTtd Tnv €TTionun EUTTAOKA
Tou TTaIdIoU E TO AVAYVWOTIKO £pYO.
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Octpariki) EvéTnra 4
Fpriyopn ovopagia epe0ICHWY KAl AVAYVWOTIKI QVATTTUSN

Avayvwan onpaivel akpifeia 600 Kal TaxutnTa. I1diaitepa o€ YAWooeg OTTWG N EAANVIKA, PE Eva ‘pnxo’
®wVvoAoyIkd aUOTNUA, TOU OTTOIOU O OTTOIEG ATTOKAICEIG JETAEU POOYYWV Kal YPAUUATWY UTTOKEIVTAI O€
Kavoveg, n TaxutnTta amoteAei Bacikd afova avdamTuéng avayvwoTIKWwy IKavothtwy. H priyopn
Ovopacia EpeBiopydtwyv (Rapid Automatized Naming) atroteAei, Ta TeAeuTaia xpovia, TTEPIOXN
eVOIOPEPOVTOG Kal MEAETNG WG PBOCIKO XOPOKTNPIOTIKO TWV IKAVWYVY avayvwoTwy. Epunvelel
aveaptnTa amo AAAeg peTaBANTEG TNV AVATITUEN OTAV AvAYvVWoN Kal, CUYKEKPIYEVA, TTEPA ATTO TNV
€UPUTEPN YVWOTIKA avamTuén Tou artduou, Tn Bpaxixpovn hvhpn, TNV Taxutnta apbpwong, Tn yvwon
TWV YPAUMATWY Kal KUPIWG, TIG PWVOAOYIKEG AVATTOPACTACEIG A TN @wvoAoyIKh €TTiyvwaon. MNa Toug
Adyoug autoug n FOE peAetatal EexwploTd oTa TTAQioIa TG BEPATIKAG AUTAG EVOTNTAG.
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Octpariki Evétnra 5
AvayvwoTikég duokoAieg: Aidyvwon

2TNv evoTnTa QuTH HPEAETATAI TO €UPOGC TWV AITIWV TTOU EPUNVEUOUV TIG AVOYVWOTIKEG OUOKOAIEG.
‘Epgpaon divetal og epunveieg TTou gival Baoiouéveg o€ SoKIuaopEveS Bewpieg | BEoeig TTou deixvouv
va avTéXouv Kail d1ayAwaoaikd, OTTwg 0 POAOG TNG PWVOAOYIKAG ETTiYVWONG, TNG YPHYOoPNS OVOUaaTiag
epeBIoPWY, TWV SECIOTATWY ETTECEPYOTIOG TWV TTANPOPOPIWY, TNG EPYACOUEVNG MVAKNG, TWV AETTTWV
KIvATIKWYV OeEI0TATWY (aTTapaitnTwy yia ypaen kai opboypagia), TNG yvwong Twv YPOaUudTwy, Tng
AEKTIKAG KAl PN AEKTIKAG IKAVOTNTAG Kal Twv PioAoyikwy aimiwyv. Tehog Ba yivel TTapouciaocn Tou TeoT
Tou Moptroda (2007) (Avixveuon kail diepeUvnon TwWV avayvVwoTIKWY ducoKoAiwy oTo NnTTiaywyeio Kai
omnv A’ & B’ AnpoTikou).
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Octpartiki Evornta 6
Y1ro-opdadeg maidiwyv pe TpoBAfpaTA AvAyvwong

OTtro1adATTOTE avVaQoPd OTIG TTEPITITWOEIG TTAIBIWY WE HaBnNoIoKEG OUOKOAIEG Kal KAT ETTEKTAON
TSIV PE AVAYVWOTIKA TTPoRAAUaTa ETTIBAAAEI TN PEAETN TWV TTEPITITWOEWVY QUTWYVY UTTO TO TTPICUa
TWV aTOUIKWVY d1a@opwv. H opoloyéveia Tou TTANBUCUOU TwV TTAISIWV PE aVayVWOTIKEG SUCKOAIEG OeV
pTTOpPEl Va Bewpeital dedopévn Adyw TwV TTOAAATTAWY YVWOTIKWY KAl YAWOOCIKWY AITIWV TTOU UTTOPEI
va epunvelouv povo péPog Tou TrpoPAnRuatog. MpofARuata aviIANTITIKA, YAWOOIKA, YVWOTIKAG
eme€epyaaoiag mAnpoopiwy, Taxutntag, pubuol dpbpwong kal Adyou Kai Karavonong €ival Jovo
MEPIKA aTTd Ta TTPoPAAuaTa TTou €€eTdlovTal OoTa TTAQIcIa TNG OIAPOPETIKOTNTAG TWV TTAISIWY ME
avayvwoTIKG TTpofAnpaTa. ‘Epgacn, eTopévwg, oTnv evoTnTa auTh, diveTal oTnNV TTapadoaiakr aAAd
Kal VEOTEPN £PEUVA TTOU PEAETA TIG UTTO-OPASES TTaIdIWY PE TTPOBAARUATA avAyvwaong TTPOCTTaBWVTAG
va TTEPIYPAYEl Ta IBIAITEPA XAPAKTNPIOTIKA TOUG TTOU 0pifouv TN oxEan PETAgU POTING Kal OUVNTIKAG
Beparreiag.
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Octpariki Evornta 7
AvVATITUEN ATOMIKWYV TTOPEURATIKWY TTPOYPAHMATWYV

H €peuva TTOU OTOXEUEl OTNV QVTIUETWITION TWV AVAYVWOTIKWY TTPORANKATWY avaTITUCOCETAl HE
ypriyopoug puBuoug Ta TeAeuTaia xpovia, e EPappoyEG atro diapopeg opadeg Kal OXO0AES. O1 16€eg,
yla Tapdadeiypa, Tou Vygotsky €xouv €mTnpedoel onuavTIKA Tov TPOTTO PE TOV OTTOI0 €PUNVEUOUNE
onuepa 1n didackahia, TN uadnon kai TN yvwaoTikh aAAayr. 18iaitepa, n 1déa Tng ‘Clovng eyyuTePNG
avamTuéng’ (‘zone of proximal development’) oulnTRBnKe, TTEPACE ATTO KPITIKI|, ETTAVATTPOCOIOPIOTNKE
KQI JETECEAIXTNKE OE OUYKEKPIUEVEG TTAPEURATIKEG TTPOTACEIG. TO EPWTNUA, TTAPOAA QUTA, TTAPAMEVEL:
TTWG PTTOPOUUE va opicoupe (AEITOUPYIKG TTAVTA) TO TTPAYUATIKO £TTITTESO aAvATITUENG TOUu atdpou (the
actual developmental level) kai To eTriredo TG duvnTIKAG Tou avaTTuéng (potential development), og
TAQioI0 avayvwoTIKwy TTPoBAnudTwy; Mwg ptmopolue va epunvelcoulE TI cUpBaivel avapeca o€
évav evAAika kal éva TTaidi ota TTAaiogia TnG Bswpiag Tou Vygotsky, f akdua kail Tou Feuerstein; Molég
€ival EKEIVEG OI VEEG EVVOIEG TTOU UTTOPOUV va pag Bonbricouv va KaTaAdBoupe Tn yVWOoTIKAR aAAayn
péoa oTa TAaioia TNG KovwVIKAG aAAnAettidpaong (BA. Siegler); Z1n BepaTikn auTr evotnTa diveTal
I01aiTepn  €UQaCn OTNV AVATITUEN Twv BewpnTIKWVY EPUNVEILY TTou TINyadouv amod  SIAQOPES
TTPOCEYYIOEIG YAWOOIKEG 1) YVWOTIKEG YIA TNV AVTIMETWITION TWV AVOYVWOTIKWY TTPORANUATWY Kal
€€ETACOVTAI O1 EKTTAIOEUTIKEG TOUG KOI YUXOAOYIKEG TOUG TTPOOTITIKEG.
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Octpartiki Evornta 8
AvAAuoN Kal MEAETN TTEPITITWOEWYV Kal TEXVIKEG CUYYPAPNS AVAPOPWYV

210 TAgiola TNG evotnTag authg Ba yivel utrodelypatiky didackaAia (demonstration) kol e@appoyn
xoprnynong, PaBuoAdynong Kal €PUNVEING WUXOMETPIKWY TEOT KABWG KAl OUyypa®r WUXOUETPIKWY
ATOPIKWY avagopwy. Eugaocn, emopévwg, Ba 06¢i (1) oTov emMOTNUOVIKO TPOTTO TTApoUCiacng Kal TNV
KATAAANAN YAwooa Kal XpAon O0KIHwY 0pwV KATA TNV TTEPIYPAPH TWV WUXOUETPIKWY OTTOTEAECUATWY Kal
(2) otn doun TNG ava@opAg TTOU Ba EMITPETTEI TNV TIEPIEKTIK AAAG KOl COQAG TTapoucdiacn Twv
ATTOTEAEOUATWY TNG METPNONG AAAG Kal TNG TTPOCPOPAG AUCEWV YIO TNV QVTIUETWTTION TWV JaBnCIoKWV N
QAvaYVWOTIKWY OUOKOAIWY TTou BILVEl TO ATopo. IBiaitepn pveia Ba yivel oTig SIayvwoTIKEG AEIONOYNOEIG PE
£UQOON TIG AVaYVWOTIKEG SUOKOAIEG OTIG ETTITPOTTEG agloAdynang oe EAGda kai Kutrpo.

YTmoxpewaoeig PoIrnTwv/TpIwV:

1.

Kpitikr) dpBpou 1 a1rd otroiadAtrore Osparikn evoTnTa (40%)

Mapadoon: 18 NoguBpiou 2019

Aopnp: 8 daktuhoypagnuévwy  oeAidwv 1 péxpr 1800 Aégewv  (UE  TIG  avaQOPEG
oupTrepiAauBavopévwy — ypauuatooeipd Times New Roman, MéyeBog 12, SITTA
d1aoTnua), ypaupévn ae popen (Publication Manual of the American Psychological
Association — 6™ Edition, 2010, https://owl.english.purdue.edu/owl/section/2/10/).
OTtroladnTroTe atmmrdkAion amd Ta Tapatrdvw Ba odnyei o€ agaipeon Babuou amoé Tnv
€Pyacia Tou QoITNnTr.

Inu. 1. HKkpImikA Tou dpBpou Ba TpéTTel va oTnpifeTal o€ TOUAGXIOTOV AAAEG €TTTA (7) TTNYEG.

Iny. 2. TNopadidete To A1 o€ e-pop@r) o€ cupPoITNTA/TPIa yia agloAdynaon. AioAoyeite To KO
Tng/Tou. Mapadidete To dlopBwEVO avTiypa@o oTo SIBATKOVTA G€ e-HopPH.

Mapouciaon kpITIKAG dpBpou aTo akpoaTipio (20%)
Aopn: H tapouciaon Ba mepihapBdvel péxpr 15 diagpdveieg. MNepioadTepeg TTANpoopieg Ba
00600V 01O aKpoaThpIO.

Zuyypo@n YUXOMETPIKAG ava@opdg TepiTmTwong maidiou ye AA mou 8a 500¢i oToug

@oiTnTég/Tpieg (30%)

Napdadoon: 6 Aekepfpiou 2019

Aopnp: 5 Odaktuhoypapnuévwy oceAidwv  (ocuvodeuduevn amrd  TTiVOKEG Kal  diaypdupata)
ypauuaTtooeipd Times New Roman, MéyeBog 12, &imAd didotnua), ypaupévn o€
poponr APA (Pub Manual APA, 2010). Otroiaditrote atmokAIon a1Td Ta TTapaTTavw Ba
odnyei o€ agaipeon Babuou amd Tnv epyaaia Tou QoITNTH.

ZuppeToxXn Kal ougntTnon otnv 1a¢n (10%)
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